WA REAMZER S — ASCAI #6375 2017 43 A

(WF7e/—h)

HEEMDF— VA I TS T4 9 HARY

BUBIC : EMULIEHSDRY

XD & 5 RAGEOEE - AT HLE LRENS, #$E & AT B
DO, —#lZ% > CYIREKE L, MEICHEE 5 2 2255 MRS 55
ZEID . FEDSERICHEE LB UFEZ W21 Cw CREEINSAE (727 7 4
T G=Z V7)) NOEBRPLETH b,

(G-Edu: 70— SVEBRIGAHF—T—F Vol.04 77747 - 7—=7&D)

BUIIR L72DId, 20124, [#Fi7- AR %2 5L 72D DORFHE O -1
T~EEFORT . BERMICEZ 2N E2ERT 5 KN~ LB LIPEED» L OE
HIZHEEFNLLETH L, ZOFHE, [ENIIRER] LI, BRATT 774 7
T TV FEVDATANVIEHEINL ZoPT 2T, 4R TOHXITKR
FORGELT, MR, FFER ZLTERRICETRATYS (G-Edu: 72— 3%
BEXDF—T—=FVol04 T 25747 - 59—V )e TITAT +F—==V7
LV ERZ S ANORE BRI E LT, FHAORBINEESN. 2L T, 7L
Yry—ary, TARhvyay, FV—FT7—r oGz @Elr, #8%
EHE, O, FERAMOMAEORY L) - HEWFEHE V72 0BT 55,
TITA4T == 7Tk, 29 LIZHBEOMESNEE - 0 L D ICHEmBIZS
Laho, WD 7—~0h%o7, BET), EARMEL o720 &0 ARE
PRI N T2,

A & §HHEFEHFICBNTH, ) Lo, HHICSML, EBIIRh e %
TP OARSHEEERL VWIRET 70 —Fd, 72747 - ==V 754
DH T A HTIE T TIIIBVER DN HBAN R EINT WD, TOFEFHUET 70—
FO—HFIE LTHEIF SN 5 DIE., Communicative Language Teaching(CTL) T3 %,
UL, WEEICHED LA A AFNVEHBTITAXAL b, A V¥
Yo =8, 7 —2EEFICSML, EBRICEETII ==Y 3 Y LT T
BIZo5 2 BILABE T 7u—F72, 72, HlOflE LTHEIFLNEDH,
Task-based language teaching (TBLT) T&» %, T b, Task & MHEN % Bk~ 206
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B (Task DEFHZIIHR) 2. HESHZEBIMHENL0S5FT LTI LICEYHE
EEIE N 2RI L EL LA HIBLZHE T Tu—FTh b, BUfE. HAE
Tl 77747 9—=v7%EKIUYLL T < FikE LT Project-based learning
(PBL) 283 STV B, COHE7 7u—Fid, TBLTICELA Wb DTHS
EEZ 5o

COEHIT EBICEREIYISMA S 2OWEHICSIML, MEICEBEHICL)EDEZL
O DFECOAMEZ. FBFHE ORI E LT & b2 RPN #
i (Gee, 2004; Lave & Wenger, 1991; Wenger, 1998) 12X > TH EMIF LTV 5,
SO L, FEEE HAFEORROBT, BEDPEIITZI LTS (72
BHIAFIEE LD ET5) Mk, AFUHBMDATNIAAER - R &) ITE
BRSNS 22 8idoT 7, FFHOYAIR AAENER - ) & hoh
Ty HUTH) LT HHESHEAF L - Mk ERIH > T2 EildkoT, 202 L
WEDOAF I - MBS HITAHT D N TE S (ZoHEmOFEMIZ O W TIX, Fukada,
2015; Murphey, Fukada, & Falout, 2016 % 1),

BEAICHIT 2. WANBIESEFEORER

L2L, SZCHMEEZ22DH, CLT % TBLT. ZL T, PBLIFEIOZ%  I3#F
WTERE L. BENOFERZITBI 2SN ER - 20 L) & o, Bkt
WHEIZH D, T DRIV T Lave and Wenger(1991) kD X 9 12k, #HENT
FRFEED, BEMIDDFEAZE WS NZRBICHRY) T VWI E2HML v
%o

School children are legitimately peripheral, but kept from participation in the
social world more generally. (Lave & Wenger, 1991, p.104)

T2, FEFHBE BT 2RUNFE 2R T A RFHETSE. Gee(2004) b,
BIZBIT 598 IE, FHBOFEATTIIBIT 2RHEQORI L T2ITF o TR nE,
FUOMEESN LW LB EADH DL LEBRT WD, 9 L-KEIX, BESIESYME
PRE LTSN BB CHEREFFHERZ T TR, BFAER Y, BESIEFAEN
OFTHHAINDEETERBEEEZRHEIIDREI > T L HETH S (Ayano, 2006;
DeKeyser, 2007; Gao, 2010; Goldoni, 2013; Iino, 2006; Jackson, 2006; 2010; 2013;
Kinginger, 2009; Lam, 2006; Pearson-Evans, 2006; Pryde, 2014), 3 55 A. #E
MIZBWTH, REIEHMPICEATFEO—BE LTHESHEZ M > TEFEDO D 5 B ABH
BEITRS720 . BENDOANA LB X AAZHEZEOREHE 70 Y =7 ML) HL
CHAEE. FEBAOEAGEEDIOS L, BEFRODLIEHIISIML 2230 OFEF
e L % % (Fukada, 2012; forthcoming)s LA L. ISR H &AL &
FEFEHEICBVWTC, T HEERICBOLTUELROE. M 721d GES) D5
FEBIH 2 REINIB T B0, KRR GEY) FEEE. 2F 0. FEGIC
B2 (HESHEEZMN L) SMER - D L)AL I DBEBHICWE R > Tl
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CLETHDHEFRDEA I,

BRFEEERENDINANBERSEEERENEVLSES YR T
Social-oriented autoethnographic task (SOAT)

FRUMR LZBEN Z I LT BICH . RETRIZ. LD X9 % d b ihese
BEEZBEND» SHEENORRWERESEFERENCE LRI Y AT I VD DH
ERMET A LIz S THRE L7z task 12, AEE OO Y =7 b
%k MIFHA v L7z Social-oriented autoethnographic task (SOAT) T 5.

SOAT 3.\ FEFFBEATH AHFEZ NG L Liztask TH 5, Lk & B D task £,
19804 A 6. CLT &ICHENTHESHZ M > TERO D % BIEBLHEZ R 2
TSV ENTAZEEH ENEDTLIENTE S, 2D EIF. Ellis(2003) 12X -
TRENTztask DEEGFEFRZ L TOHLNTH S,

Critical features of a task

A task is a workplan.

A task involves a primary focus on meaning.

A task involves real-world processes of language use.
A task can involve any of the four language skills.

A task engages cognitive processes.

ANt e

A task has a clearly defined communicative outcome.
(Ellis, 2003, pp. 9-10)

Y7 T ANTAIT b b task D% {13, HEBWNIIRIW HE SRR E RS %21
DT E VI FHRICED V2L DO TH 525 BHRET 5 SOAT i3, WL THER
B PRSP REERRIITIFAL VSN 0T, FRELZHENOB T
o 2R HESHSERS (HESHZ A LA L)) NEnERD
CLRHAMELTWVS, TORTIO task 1&. #&03EIE (social-oriented) O
Wiask & F X 5. F 7. BAATZ @ task & autoethnographic task & %11 72 @ 1,
autoethnography & I:-3¥N 2 W28 F: T17 2 b 5 1E% % sub-tasks & L TIY A
TWAHZEITHRL TV,

Autoethnography (&, 199042 A T b S X 9 12 7% 5 72 ethnography
A 5k 4 L 72 BF %8 F ¥ (Duncan, 2004) T & %. Autoethnography T I,
ethnography @ X 9 123 B 7z “Rgfb” o THES T A4, T2, I I o=
TA—THoTHMIERLITE o BREIBEREFOAL ZMEOHNE LT LDT
F L MR EA S, 7o, MIREA A DR EROZER, 72, HE LAl
DY &0 EIFENSS & § 4 (Duncan, 2004; Gurvitch, Carson, & Beale, 2008), =
9 L 7z autoethnography D412 2T Holt(2003) 1¥. Reed-Danahay & Z & iXd
FIHL22DRD & H BT 5,
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Reed-Danahay explained that autoethnographers may vary in their emphasis
on graphy (i.e., the research process), ethnos (i.e., culture), or auto (i.e., self).
Whatever the specific focus, authors use their own experiences in a culture
reflexively to look more deeply at self-other interactions.  (Holt, 2003, p. 19)

HCO A WFER 4 & 3 % autoethnography (&, HFE% (self-indulgent) F 7z13 H Lk
Feiy 7 (narcissistic) Zif7E T & B &1 (Coffey, 1999; Holt, 2003) . BoifseT
HEHARBE T — 5 O RN MR e s h b 2 L AR v (Holt, 2003) .
L7 L. autoethnography 2SHH& 3 D&, “FBINET" ZHOLMITH T L TIERL,
WHBHETHELERNDNZL L5 - B EH 52295 2 & Th b & autoethnoraphy @
FEEE-HI1EF 2 TWwb (Dyson, 2007). %7z, autoethnography OWFZEFE1%. #F
98%58 U CTHFZEE AR NS, Ui E 7 — < 12D W T 3 (reflect) L. AFZE% 1H &,
b LI MRENES THRE L) BRI~ & 2L (personal transformation
/ social change) & TWiF 5 &) f§E% - Tw %, Autoethnography 3HE>
Z 9 L7248, pedagogical metamorphosis (#E W% %) (Belbase, Luitel, &
Taylor, 2008, p. 93) & 721X conscientization (&% 1k) (Austin & Hickey, 2007) &\ 5
7o 2 LIFTERASNAMOMEFEIIE 2 VL LT M S LT % (Belbase,
Luitel, & Taylor, 2008; Beiiova, 2014; Choi, 2012; Glowacki-Dudka, Treff, &
Usman, 2005) o

RO, P FREEBENOHBETELENLHZPRD L) ANNELR)
task |2 autoethnography # B ) AN FLHIX. Z OWZET D HED 2 9 L2zt
CEELTWS, 2%), HPEETHLIBHFFERED. BEIMNIBT 2 S OFAE
DOED L) Y - BT CHESEER N LIALENR ) L) 2R T ENTE, £
LT, &) L7-HESHEEHESCAG0 BESHEEN O LI EORERS- L Tw
BOWxAYBILNIVTRLEZ, SHIT, €9 LIBEERR L, RRBREHL
T L 72D DFEFHE O ERNATE %, autoehnography D Fiki 23562 LT
FOMHHICRER L EZDTH S,

Social-oriented autoethnographic task (SOAT) [CZFE N sub-tasks
SOAT X, kD X 9 %52 sub-tasks THEHK SN TV 5,

Social-oriented autoethnographic task (SOAT) (2% F 115 sub-tasks :

. V=Yx vty bI—2 <y 7Ok

2. FATV—=FA4 T4V

3. IVN—=TTFTA Ay ar/ 455305747 -4 VFa—

4. F=yukr (a—74 7)  HESHEZ A LS ERK - ) E)~0
T 7 e AR ERRT. T2 PR EROEHL

T varTT Ok

TV a v T T OEBME RS

o v



HEEMOF— VLA TG T4 IR

—2H® sub-task 1&, BFETH LiHFFEHEVHESHEENLTRIRT S A4
AP W ARV V—?&w%vb7—7777@ﬁmf&50g@wbmkiﬁi
WE7ZIZHEN TR ) DT HHELD I AP HESHEE ML TRIRT A A4
&0)0737)‘0 Xy 7ELTHERD S, BB 2 HHOHINDO%0) % X

LRV TRZ L ZEDPHFENL, 2Oy EY ZOTEL. hFFICl%¥%
T%:%@X%Vﬂ}\mié%h%fw)\ Yeil (HEESHRE) 24 LA sei i B
b 558 T\ Zappa-Hollman and Duff (2014) 23w/ FEETH 5, TR V- %
WAy 8 T—=2<y TRFLBRLTE S ) DICAPHE LR Y-+ Th D (K1
ZH) .

BRTBEFALTHLEIE, BEEE (K0F - PEE - AARR) 20T
RhLh - FEBETETHD (W) fFEETOAY (R MOFPE),
ELT, oDl (BEEHEENLTLAEBER > T, FRERLGL
BHE) BELIEMELUTOLIZY -y Ry pU—2=27 L LTHEK
{ELTTF&EW, BT, Sl LTRLTWAOR, EHEL® (Yoshi's) HIFT
LOBMY B TEBAL EOORNY EEALLELDTT,

Yoshi’s Social Network Map &%
| . "“"“‘_ Tom | | sohn | m

~ Univ.of |

1. V=9 )Ry I =IOy TER S —h
*EERIERE. EANMDOAFIFERZEER

Z DO H® sub-task &, HFED, HHAGIZH T 5 HESHEMENERICELEY
T bNDITATI)—FA4 T4 7 Thb, T sub-task iF, FFAEDPHESI
TEMIIZAT 2o TV DTH L, HHFHEL HALEOHESHERIIZEDE,

HESHE 232 AMISERTE 5. HOIHEZ DT 2/EEOH T, BUEFFT
TWHRHYDOHESHEZ N L2 L) O, $72, 20D L ) ~OSMoT;,
IRV ED Z LS D, TR, Wed GRAyEE) 25O HRROMEZ it
Ol BAMER LA T - —FThd (M2EH),
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BRECSEHTS, ROBMEEENLEPYLEYICHT SER

Name f4i:

Date Hft (year/month/day) (4. A /H):

—#ic—f, B¥EOBIR (FLTHhoRESE) LOBBEHREMLTORY
EDIZMAE S TTEMNNIC (BERE2 7R CEb¥RE) HRE2TTFEW
[BESRE LT PHELETER, FHFEHEBFLTWSTETT] : #HAL,
FEETIIRE, YOLOCLTHEEHRTO LT8R FoTnET
B2 BGEiE, LY CEEEREENMLTRVLDLTVET,?  # - #ik
b Mz oW TELETH? ; ThThOHFT, BESFHESLTORO LY
RREDEIIEMLETH (BEN, FiTamM) 2 ; AESEEMLCTRDED
LTWHROLERYOL 3R b0 T (F—RA, FL, BELEKF-T,
RY) 2 BERMLBELTWSRAAREE T THLBESBEE+H?
FRRBRETT»? ; BE. AEEFHEEZAL TRV LV LTV ARICE T 5 MM
|EREDESRbOTTN2 POLI I LTEOMBMERBLE Ld, Ehit,
WRLES ELTWETH? ; CAUACLWELECORBEREMLESD LD

ZonT, PARZETHROEHAOTHNTTE Y, BItE, BEERIZAER

BTBEVCLEY, (REDA%R : A4 XL BEL)
M2 FA7U—Y—h

=D2OH® sub-task 1. FN—T T4 A v a s/ A E T30 T4T94 T a—
Thb, T, BENTIER LY = v Vv hy NT—=0 Ry TFERFAT)—%
LB AT 28, £72, MOHEEORERE W - B Lo, o H S
DHEINI BT DRTHE, 2L T ZORRBRETORY) &) OEHIZOVTIRY
BAEYGTHD, ZOLTITHUKBOA L LT HEEL-LHGIEZEVTE -
el EERMEZIAY N, BMLA). RIZOFEBE I V—T T AN v ari
B YIFA T 7225, Chang, Ngunjiri, and Hernandez(2013) X, Z OHiDGE) % A
Y5575 47 - 4% ¥a— (Interactive interview) &L T\ 5,

> H® sub-task, 7— 547 (Z—F 1 7)) Tl iBFFHETHLHF4EH
BIZE Vi EN/25 A7) —, V=3 VAky NI—=o <7, F/2, TN—7 -
TFARA Y ay /AT 0747 -4 vFa—TirhbhMHEOR) L) D
DI T b b, TNHDT—2 3%, BT -5 Thobl, a—7T4 ¥ 7 OTFik
(g, 2008 : 71 v 7, 2011) ZHWCTHM DT bl b, ZOF— 5 53HifE¥ET
Wiz, Plzid, §PAELCLOHBESEEZNLHASNERE - R &)~
PSR, 720 WiF 24 L EROVENIL L TH 5.

WHED D, 52OHFLT62H®D sub-tasks iZ. 727 ¥ a 75 Ok, B,
ZOEBREOMETH L, TV avTIveid. B¥ELDIZE D7~ 550



HEEWNOF - NTZA ) TT T4 v TR

RICHDE, HEINIBIT L, HESHEEZNLAERNER - R0 &) oaELEE
EHICMFICHED T L O DITEEITETH 5. BBV ThT I ary 7o Ve s
BLZHMEZ 2 5 AWNTHE LTI o task 35885 & 7 5705, BRER T HIIGEFREH
HTHDLHEFEAHED NS D sub-tasks TIT R DN AITEEE ERMICIT RV, X5
WL COHESHEIHABRSZEE L Cn 2 edlifishs,

Social-oriented autoethnographic task (SOAT) DT —ARI T 4 —

F03% 2 72 SOAT 1. 20164FEHAH. ROHARD D 5 R K THY T 5 KF
Ber 9 A (&158H) 22#ET 2300 REREFE (LX) AANHEA1L S HE

BPE2H) 1T L, F—ARY T4 —& LCRERIMICER S N 2. T2, RS
THEH DS AKRFIHZ r ORI T 24 F) ANEEEIRB MDY,
D 57z,

SOAT &, ZDOKFFEZ 5 ZIZBVWTRD L ) B Ay Va—VTiihbhl, 7.
BEEHE TS, BHARICBUT2FEEGETOHAGE (HESH) 2 L2EamR D
WA, FEETZHIZE S TORRMHAEFEABELE L LT LEEX 5 DI Lave
and Wenger(1991) O — & HiA, B CGENHE) I3 KR FECASOH A%
L2V = x Wty bT—r<y 7, HAFHRIZE 2SN ) & D IZERE ST
HitZHENTENT, BEHEBLTLL) LHBik. 2ok, HididElE,
TREOIEFIZH LD TH o255 LT S, HATIZ A — NV THoFAE & e
BIZIALTH o7 (OFETICL LTz RERH L HIX, SEORE
FCIHMICHEZ A TE T, BELHICEBVWTY FAAL MIRL-72D. F 72,
BIZX > THROBIMDSTE R P o720 THZ LMD o72) V=Y bAhy b
7 — 7= 73— B RIOMEE TR 2 52 L7200 THIUIEHR L T
Hotze PUFIE EBICHEEO—AMPMER L. V=3 vhy b= <y 7 (K
3B L HEX (M4BH) o—FITH 5,

,'

7 1L T el e
e o) Busciy
|5 e, PR

= Wi

h ekt

3. BRED—ADERRITHW Y =2 )LryND—I3wT
*WONDEFHRE (BER) [FRED
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May 28» — I went to see The Tempest at Meisei Shakespeare Hall. The play was all in
English, but during the interval, - and I met with some Meisei students who
were ushers. We spoke to them in mostly Japanese. We talked about what they thought
of the play, and who their favourite actor was, also MSSP as three of us were TAs for it.
After the play had ended, I saw a Japanese friend who had come to study abroad at
-. It was my first time seeing him since coming back to Meisei, so we caught up a
little bit. We spoke in both Japanese and English, both switching to our dominant
language when we couldn’t express ourselves in the other. It was interesting that we
spoke in Japanese as in the UK we use to communicate in English. Whether that is
because he needed to improve his English or because we were in an English speaking
country, or that my Japanese at the time was very limited is not clear. I think it’s

probably a mixture of all three.
4. BZED—ADRERICEVZHEX
*WONDEFHR (PEDEHR. K2R) FRED

TWEBORE»S I, R, V=TT AA v ay /4085057474
FEa—¢L LT, Xy 7RF¥ATY)—OftabIlIIo X, fi—HEE OB ARFEL A L7z
KR EDIZOVTEE- T BV, D%, HWIZKIC R -7z HHICERM - =
A MY BHEME30GH» S A5 T INV—TTA ANy var A 0E T
2747 Ay a—@, ICLIa—F—TfHEL, T—F L LTRALEEB T
L7z,

HRTF = INVN—=T Tt Ay ar /A8 574 74 VI Ca—§ET—
FERSNBD G /EABICAL L, 29 LEERZ B U TR TR, B¥4tk
LA LD AT T2 BT ERIOVTEZ TV X)L, 6
FEHE D S FHIICARFIHAET 54 ) ANGEZEIURBRZOKRFRE 7 T A
ML, KFFRERFEIL EICEFT6Z THRLZ 5 sub-task (ZHUD #LA 72

COKRFBE7 T ATIE, HETH LR L REBE AL T, FRATERT AR
FH abstract # EH AR FEGAT CHO TV A, $7-. R¥EEELBRINET
BT — % O % L7RERDS D - 7272002, LRSI/ o0 BEE 2wl
FHEEN LD RPEE EVE V) FBIZO-o 720 D%, A, B S KFERE
BFEIBOHRT = T RC2 AT 4 Y 7 OFETHN L. B4 H O HARGE
RAL7AEERR ) &) 2R3, 2203 WA EREZ R L ALz, Roa—
TA v ARG FEEL LRGN R L IR LRIORT FETH - 7275
GRS PR ENE Do B XD b2 As 2 L2 L. RALZD
I—F 4 Y IREREFRICIRT BRI R o725 ZORB i, TThiddh FT
bRDI—T 4 Y ITHERT, HFEADL-A—A WIEL LTEHDT— % & 59Mr
L. ZL T, BEVOSH#EREZ K - 5T L TWw < 2 & T OHIHRD inter-rater
reliability Z H®OTWL T EATE L] 52, BHDOI—FT 1 Y iR EZHE—DIE
HELTTIEEL, HLETHLRAADO—ODGHHERTH LI L ZHMMA LT 2D



HEEWNOF = T A T T4 9 IR

7 FGANKERET TATH-722L b Y FA. T D task /W% FEhti L T 5 .
RFE—AN— AW EE LTy, £720 BOHIEZMRT —2 X 0N —D— AL
LDz, 202, TDtask Fid, [F—2E LTAALRTIOD task /Wf%E
EHEDTHIH | EFHRLTEILIICLY, T2, HRELDLOF — 2%
8 % 252 2 0 task /HFZE% group autoethnography & EHHT L2 L bE A H - 72
ROGHHERERBMN L. FPAbid, 258 G 77— ok, a—74 >
FORN) . TEHEE (AP 7F—y0a—57 1 ¥ 7% & HEBIZES T,
fil % DF— % OFDE ZOOEKIIEb Lk T — 5 ZP%kViH L7z, LT 75 A
A4 VEETEOHKREZILAEL, #BREREZI—T1 Y 7OFH2flio TS 5 TR
16T B2 L 2RhAT. ARITHEELRTVE S, L, M EBEERKEZHVTTS
bz, TEHHOI—7 14 ¥ ZVEERBNICRH P ETZ RIS TOMEREEZ T T
TELho7. A, EEE LT, ERMIMIEHTHET > TEEZ#EDD L)
WCEfRR 720 720 =T 1 Y IEECES K COOENOE LA TEL D b
NTW7eZ, B (148) OREFTIELTa—FT1 Y 7 EEZETLTEL L)
WEBML L7

ZORR, FFEEHIEE, RS EFATHEOHENT -5 25 L. 1438
HOBENTLIRLUTOL) Ba—74 Y 7R %E 7 FANTHEET LI ENT
&7 (W5&H),

'.‘--\\'»-— " o e

s Lok vy - [ ACTORS,

ezr w?&mﬁzzrt( D)

Grap  Hohvibes
Shamd Ay esrad frbrurh,
4 e Seal
= A f - i
y Ee S ey
— = h - ;
Z -.-.-?__..'_I"F_",' N . Uﬂ'aj i e
— ’C i tura l  miearahipy K M ]1 3 J‘f&‘“
L il = g G0 . .
\
——
~ T —
A

M5. BRF—IBLOII—TFA R /A VISITAY - A VT A—F—5D
TV RR (AREEN U RIPOEOERT /BT PER)

REFBHFAE, £72, RRAICHEITAE ST 54 F) ANFELBIZE o THWITS
N7z, W - WKL OHREZ S LR ) &) 2R EKNE LTid, [HAR
DR R WEKND 2D &EIZLU\k@’PV) EDIZBWTHERKRZHE) | [HRANREE
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HOORFEZHAZE) VFOE) LNRE AR=Y, 714 F =R EOEHO 4 | TH
HOALISH T 2K - Bb] vz onZiF o, —h, BHAREZ ML)
EDERWHFAERE LTk, [ SNZH - BLOA R WIRE ] [H#&EH oK
Z1. THARADFEOR L 5571 22— X (Discourse) (Gee, 2011) |, [HARADH W
FnipaIazsr—var Ay ANV [HFOHARFEORBEOKM] Lviofzb D
VAL GRSV (WA

BrHEE ORfH) ORETIE, WEELBESE A, TORERY T ADRE]E
L LT SOAT %38 U CTHLN724ERE 105 M2 5 155 A TREL, -7+
VIREROARLE LT, TOFRICIELDEAGIE . HERFEEZ M LR &
DOEEELIIHWR LT 0T 2y ar T vEfiLize a—74 v 7k
R ZLT 727 ¥ar 77y 0iMNEIE 2016 4EEE JALT SA-SIG #& TR
bed72b ERC L BSAVTFT A Ay v ay, FLT, KEREMADERY —5E
LWV BT INTD, 5% HEHRLELTEFLED TV FETHDE. 7L
WIFZERE RIZ DOV TIZZH S 2 BRIAX 720,

DLEAS, 2016 4EFAM D KFERE 7 5 A THRERIIZ Z O task % Fhiti L 7245 S o5
THb, 275 AT, Ktask AN R 2 REBETHV D720, 720 W
T b0 =T 4 Y IEEICHERDS N0 A ZEER S D -V EMED
PEELET I LIS oS, FEMiTAHIET, [Task & LT, F72, WfZEE LTH
autoethnography OFEERASE AR FAITK LCld, HEPHLHEY — FLTWh 7k
WETFEMDY IC task BT LAV, T [2—F 91 Y OFE2HLEE, Lo
ETEICHEMZ 2T TEA LW ERAFET DT — 7 SNEEN e rE2 B ) &9
WCHEFE ] Lo BN - SHBOPEEH VT LN TE . TNOHOMAD
G2 Lo DRE, 2016 4R EERK BB DO RFIE S T AT B VT H T D task ZIED
—EBE L THEMBL, TDtask 2 ED X HITHEOHTL VBT R Z D0k &
SICHMETLTWELWEEZ T,

BbbIC

ATl BENOEPFHEDN, FHRIBITLBESHEE N LA RWFEE -
RDEY)ORKEMETHIILOWL S ZIHMH LI LT, ThefddzvnsyxasL
L T social-oriented autoethnographic task (SOAT) %424 L. sub-tasks DINEZ L
TENS Z BRI FE NG L 2R ROBEZ /S Lize 208 7 Z3MEo THIS 42 <
BERRREIINLODH L HDD, FHFFERETHLEFENZ O task @l LT,
HEOHESHEEZ N L7ASNERE - R & D &2 X FEAML VTR RY DD, #h
RWEE - R0 &) ORI KO/OIC EEHRIATH 2 2§ 2 & 28 5 kD
HBHIERMERTHIENTE

MEINFE T, BENOFEAZITBT 2R BESHAE E ML YT
ThoTELD, GHRUVEDL I Ry A, HH. F3HEMEH, HHT22L
W& oT, 9 LAEEINI BT 2 RGBS 2 IR L, 72, SRS
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